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Early Years Foundation Stage Policy

Early Years Foundation Stage

“Every child deserves the best possible start in life and support to fulfil their potential. A child’s experience in the early years has a major impact on their future life chances. A secure, safe and happy childhood is important in its own right, and it provides the foundation for children to make the most of their abilities and talents as they grow up. When parents choose to use early years services they want to know the provision will keep their children safe and help them to thrive. The Early Years Foundation Stage is the framework that provides that assurance.”

(Statutory Framework for the Early Years Foundation Stage)                       

The Early Years (EYFS) is the area of education upon which young children build the rest of their lives. It is a single framework for care, learning and development. All children should be given the opportunity to experience the best possible start to their education to develop solid foundations which will ensure that they flourish throughout their school years and on into adulthood.

The Early Learning Goals and the learning and development requirements in the ‘Practice Guidance for the Early Years Foundation Stage’ refers to the children from Birth to the end of Reception year. It sets a series of learning goals for children to work towards by the time they reach the end of EYFS at the age of 5+.  For most children, the end of the reception year will be the end of the Early Years Foundation Stage, when the expectation is that most children will achieve the Early Learning Goals.

Although the Early Learning Goals are intended for children at the end of the Reception year, younger children will be provided with experience which will support them in reaching the goals at the appropriate time.

In all classes, a high quality, well resourced, integrated early education should make a positive contribution to this distinct stage in a child’s development. Rich stimulating and appropriate activities will provide each child with opportunities to develop key skills, competencies and thinking to the best of their ability across all areas of learning.

All children begin school with a variety of experiences and learning and it is the responsibility of all practitioners working in the Early Years to build upon that prior learning and experience. At Ponteland First School this is done through a holistic and multi-sensory approach to learning, ensuring that parents/carers, support staff and Early Years practitioners work effectively together to support children’s learning and development.  

Aims of the Early Years Foundation Stage

The overarching aim of the EYFS is to help young children achieve the five Every Child Matters outcomes:

· Be healthy

· Stay safe

· Enjoy and achieve

· Make a positive contribution

· Achieve economic well-being.

At Ponteland First School we aim to achieve these outcomes by:

· Making the child’s first experience of school happy, positive and fun.

· Providing a happy, safe, secure, challenging, creative and stimulating environment which is sensitive to each child’s individuality, talents and potential.

· Using and valuing what each child already knows and can do.

· Developing a working partnership between parents/carers and school in order to establish an accurate understanding of each child’s individual needs.

· Enabling choice and decision making, fostering independence and self-confidence.

· Developing a team approach to Early Years education in which all adults are responsible and their expertise valued and respected.

· Emphasising the enjoyment of learning and encourage a positive attitude and an active interest in the world around them.

· Ensuring that all children, irrespective of ethnicity, culture, religion, home language, family background, learning difficulties, disabilities, gender or ability have the opportunity to experience a challenging and enjoyable programme of learning.

· Providing rich, stimulating and appropriate experiences to give each child the opportunity to develop their skills, competencies and their thinking to the best of their ability across all areas of learning.

· Provide a broad, balanced, relevant and creative educational programme which reflects the needs of the individual child. 

· To monitor progress throughout the EYFS, while taking action to identify areas of concern and provide appropriate support.

· Ensure a smooth transition from the Foundation Stage to Year 1. 

The EYFS is based upon four principles

· A Unique Child

· Positive Relationships

· Enabling Environments

· Learning and Development

 A Unique Child

“A Unique Child recognises that every child is a competent learner from birth who can be resilient, capable, confident and self-assured.”  (Statutory Framework for the Early Years Foundation Stage)

At Ponteland First School we give every child the opportunity to achieve their best.  We have realistic and challenging expectations that meet the needs of all our children across the areas of learning and development.  We achieve this by planning to meet the needs of boys and girls, children with disabilities, children with additional educational needs, children with medical needs, children from all social and cultural backgrounds, children of different ethnic groups and those from diverse linguistic backgrounds.

We recognise that children develop in individual ways, at varying rates. Children’s attitudes and dispositions to learning are influenced by feedback from others; we use praise and encouragement, as well as celebration assemblies and reward systems, to encourage children to develop a positive attitude to learning.

We meet the needs of all our children through:

· planning opportunities that build upon and extend children’s knowledge, experience and interests, and develop their self-esteem and confidence;

· using a wide range of teaching strategies based on children’s learning needs;

· providing a wide range of opportunities to motivate and support children and to help them to learn effectively; 

· providing a safe and supportive learning environment in which the contribution of all children is valued;

· using resources which reflect diversity and are free from discrimination and stereotyping;

· planning challenging activities for children whose ability and understanding are in advance of their language and communication skills;

· monitoring children’s progress and taking action to provide support as necessary.

Welfare

It is important to us that all children in the school are ‘safe’. We aim to educate children on boundaries, rules and limits and to help them understand why they exist. We provide children with choices to help them develop this important life skill. Children should be allowed to take risks, but need to be taught how to recognise and avoid hazards. 

We aim to protect the physical and psychological well being of all children. (See Whole School Safeguarding Children Policy)

 “Children learn best when they are healthy, safe and secure, when their individual needs are met and when they have positive relationships with the adults caring for them.”

(Statutory Framework for the Early Years Foundation Stage)

At Ponteland First School we understand that we are legally required to comply with certain welfare requirements as stated in the Statutory Framework for Early Years Foundation Stage 2007. We understand that we are required to: 

· promote the welfare of children.

· promote good health, preventing the spread of infection and taking appropriate action when children are ill.

· manage behaviour effectively in a manner appropriate for the children’s stage of development and individual needs.

· ensure all adults who look after the children or who have unsupervised access to them are suitable to do so.

· Ensure that the premises, furniture and equipment is safe and suitable for purpose.

· Ensure that every child receives enjoyable and challenging learning and development experiences tailored to meet their needs.

· Maintain records, policies and procedures required for safe efficient management of the setting and to meet the needs of the children.

We endeavour to meet all these requirements.

Positive Relationships

“Positive Relationships describes how children learn to be strong and independent from a base of loving and secure relationships with parents and / or a key person.”  (Statutory Framework for the Early Years Foundation Stage)

At Ponteland First School we believe that the positive relationships we build are the key to effective partnerships between all practitioners, parents, carers and families.  Each child has a key person, i.e. the person with whom they form a special attachment.  The key person is responsible for ensuring that the child feels safe and cared for, in order to develop a positive sense of well-being and achievement.

We meet the needs of all of our children by:

· working with parents / carers right from the start to find out about their child’s needs, feelings and interests.

· developing effective partnerships with families throughout the year by offering regular opportunities for them to talk about their child’s progress.

· encouraging families to talk to their child’s key person, as well as other staff members to foster two way communication with parents / carers and families.

· helping parents to support children’s learning and development.

· recognising that friendships and relationships are an important part of a child’s development from birth.

Parents as Partners

We recognise that parents are children’s first and most enduring educators and we value the contribution they make. We value the role of parents and carers in the education of their child and believe that a good working relationship between home and school is vital to enable children to realise their full potential. A successful partnership needs to be a two way flow of information, knowledge and expertise. We aim to develop this by: 

· offering parents regular opportunities to talk about their child’s progress  and allowing free access to the children’s ‘Learning Journey’ books;

· arranging a range of activities throughout the year that encourage collaboration between child, school and parents: open days, workshops, Class assemblies etc.

· providing space in the children’s ‘Learning Journey’ books for parent to leave comments relating to their children’s achievements.

· Inviting parents and prospective parents to open days.

· Holding induction meetings for new parents of Nursery and Reception children to familiarise them with school, staff, PTA, curriculum etc. prior to their child starting.

· To invite parents and children to visit Nursery and Reception classes the term before they are due to start.

· Offering parents the opportunity to join their child for a school lunch prior to starting school lunches. 

· Developing an Early Years brochure to ensure that parents understand the organisation, management, ethos and aims of the Foundation Stage.

· Encouraging parents to complete the Nursery admissions booklet to enable us to know more about their child.

· Operating an open door policy, whereby parents can come and discuss concerns and developments in an informal manner.

· Inviting parents to help in Early Years classes and to accompany children on school visits.

· Inviting parents to share their experience and expertise with children and bring in items for topic displays. 

· Displaying topic overviews and planning for parents in each classroom.

· Sending home termly topic overview, informing parents of the learning that will be taking place.

· Holding information/workshop sessions, in school, for parents on topics such as phonics, literacy and numeracy and other Early Years issues.

· Encouraging parents to listen to Reception children read each night and to comment on reading progress in a home/school diary.

· Encouraging Nursery children to share books with their parents by developing a home/school lending library.

· Holding parents consultation sessions and open days each term and providing an annual written report to parents in June/July summarising the child’s progress against the early learning goals and EYFS scales.

· offering parents regular opportunities to talk about their child’s progress  and allowing free access to the children’s ‘Learning Journey’ books;

· Transition

· We have good links with local and feeder pre school settings. The EYFS teachers meet with staff and childminders to discuss new intake children. Where children continue to attend preschool provision, while attending Nursery part time, we aim to ensure continuity and coherence by sharing information about the children’s achievements. 
At PFS our induction period is a most important and sensitive time. Parents and children have all had a visit at the end of the Summer term and parents have received relevant information( See Home /School Links section).

 During the first weeks of the new school year we gradually admit children in small groups according to age. In the case of Reception children we admit children who have not attended our Nursery in the first group.

Children are given uninterrupted time to settle in. Reception children are not expected to attend assembly until after Autumn half-term and are gradually introduced into the large whole school playground. Reception staff eat with the children in the dining hall for as long as deemed necessary, generally the first half term period.  Reception parents are encouraged to bring their child in to class each morning and help to settle them in before leaving. Nursery parents are encouraged to stay with their child if necessary during the first weeks.

The induction process into the Foundation Stage allows:

· Children to feel secure in their new environment.

· Children to be gradually introduced to all aspects of school life.

· The practitioners to get to know the children individually and establish good relationships.

· Practitioners to carry out a baseline assessment 

Foundation Stage to Year 1.

Transition to another class and Key Stage are very important times for the child and family and we aim to make it as smooth as possible. At Ponteland First School we feel that it is important to work together as a whole school. We have developed whole school policies for issues which affect everyone and this is designed to ease the transition from one class to another. To ensure a smooth transition for all involved we work closely with Year 1 staff in the following areas: 

· Reception practitioners plan for more structured activities to be undertaken during the summer term, encouraging less dependence on adult support.

· Reception children meet year 1 teachers during assembly and other whole school activities throughout the school year.

· Staff from Reception, Year 1 and special needs support meet to share information with regard to children’s progress and individual needs. 

· Year 1 classrooms reflect EYFS reception class practice in the beginning of the Autumn term.

· Reception staff support their “old” class in year 1 on the first day of the school year.

· Individual EYFS Profile sheets and copies of end of year reports are passed on to year 1 teachers

· Reception and year 1 teachers meet to discuss individual needs of children in July.

· Year 1 teachers are involved in house moderation of the EYFS Profile with EY staff. 

· Year 1 staff are given release time to observe teaching and learning in Foundation Stage to ensure continuity of planning and experiences.

· Reception children visit their new Year 1 class and teacher for an hour session in July.

· Parents of reception children attend transition meeting with Year 1 staff and Head teacher in July.

Enabling Environments

“Enabling Environments explains that the environment plays a key role in supporting and extending children’s development and learning.” (Statutory Framework for the Early Years Foundation Stage)

At Ponteland First School our environment is carefully planned both indoors and outdoors to help children achieve across all aspects of the EYFS.  Opportunities are provided for children to take part in a wide range of experiences and to extend their interests.

We meet the needs of all of our children by:

· encouraging children to communicate and talk about their experiences

· developing children’s independence and decision making by providing an environment where children can freely access resources and select from the experiences on offer

· using the outdoor environment on a regular / daily basis to enhance learning and development.  
· analysing children’s responses to different situations and identifying their future learning needs

· using materials and equipment that reflects both the community that the children come from and the wider world

· encouraging a positive attitude to learning by ensuring our planning begins by observing the children in order to consider their current interests, developmental stage and learning style.

We plan to build on what the children know, understand and can do. 
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Observation, Assessment and Planning

“All planning starts with observing children in order to understand and consider their current interests, development and learning.” 

(Statutory Framework for the Early Years Foundation Stage)                       

The curriculum is delivered through a variety of topics. The aim is to deliver the Areas of Learning in a way, which is motivating, exciting, challenging and appealing to young children. 

All Early Years staff, in both Nursery and Reception, work closely together sharing ideas, resources and expertise when planning. This ensures continuity of provision and enables all staff to build on children’s previous learning and development. There is a balance of self-chosen, adult initiated and directed activities with children’s play supported and extended sensitively. We take a flexible approach towards planning and explore opportunities which occur spontaneously.

Good planning is the key to making children’s learning effective, exciting, varied and progressive. Effective learning builds on and extends what children know and can do. Our planning shows how the principles of the EYFS will be put into practice and is always informed by observations we have made of the children, in order to understand and consider their current interests.

Long Term Planning
We have created an overview of each area of learning, outlining the main objectives to be covered in order to achieve the Early Learning goals. This overview also shows relevant activities and opportunities matched to respective learning objectives. Objectives are marked in colour when included in the planning and highlighted when it is observed that the majority of children have achieved the objective. Each half term has a specific colour for highlighting in line with whole school assessment policy

Medium Term Planning

The medium term planning outlines the topics to be covered during each half term. These contain clear learning objectives, from the long term planning, taking into account the development and interests of the children. We include links between areas of learning and development and opportunities for ICT.

Short Term Planning

Short term plans are decided on a weekly basis. We identify specific learning objectives, activities, experiences and differentiation, deployment of adults and resources, to meet the learning needs of the children. It allows for flexibility in response to individual children’s needs and interests and for revision and modification, informed by on-going observational assessments. A balance of directed and free choice activities are planned for the children to engage in.

Assessment 

At PFS we undertake assessment for learning. We analyse and review what we know about each child’s development and learning, and then make informed decisions about the child’s progress. This enables us to plan the next steps to meet their development and learning needs. All practitioners who interact with the child contribute to the assessment process.
We make regular assessments of children’s learning and we use this information to ensure that future planning reflects identified needs. Assessment in the EYFS takes the form of observation, and this involves the teacher and other adults as appropriate. These observations are recorded and kept in children’s individual sections of the assessment records. They also contain information provided by parents and other settings. All assessments are used to regularly update the  Age Related Developmental Bands in Progress Matters. This data is regularly examined by Foundation stage Manager to highlight any anomalies and trends and inform relevant persons.

At Ponteland First School, as recommended by Northumberland LEA, we use the eProfile to record judgements against the EYFS Profile. Each child’s level of development is recorded against 13 assessment scales derived from the Early Learning Goals.

Within the final term of the EYFS, we provide a written summary to parents, reporting their progress against the ELG’s and assessment scales. We give a reasonable opportunity for the parents to discuss these judgements with the Reception teachers. 

The Learning Environment.
 “A rich and varied environment supports children’s learning and development. It gives them the confidence to explore and learn in secure and safe, yet challenging, indoor and outdoor spaces.” (Statutory Framework for the Early Years Foundation Stage)
At PFS we have a purpose built Foundation Stage comprising of 2 Reception classes and a Nursery class.

The Nursery class provides 26 morning and 26 afternoon places for children from the age of 3. Reception classes each have places for 30 children aged 4+ and are generally fully subscribed. 

The nursery is situated next to the reception classes and can be accessed from one of the reception classes through a dividing wall. The two Reception classes have an interconnecting door and share toileting facilities. Throughout the school week Reception children have free access to both Reception classes to enable them to experience every activity and opportunity to develop their learning.

Reception classes share a small outside area accessible directly from the classrooms. Nursery have their own large outdoor area which can be accessed by Reception children from their outside area when appropriate.

At PFS we use both the inside and outside learning spaces providing environments that are exciting, welcoming, attractive and stimulating, promoting a child’s natural curiosity to explore and learn through firsthand experiences. We also aim to make it a place where children feel safe, secure and confident, and are challenged to develop their independence.

Activities are planned for both inside and outside and children have the freedom to move between the indoor and outdoor areas throughout the school day. We also have a small woodland area which we use for observing nature and den building.

 In all classes the learning environment is divided into a variety of different areas: role play, book corner, writing/mark making area, numeracy table. Topic displays, listening area, sand, water, construction, small world, music area, play dough, art and craft area, computer area, puzzles and games. These areas are carefully arranged to encourage quiet areas and more active areas within the learning environment.

Children are encouraged to become independent learners and to take some responsibility for initiating their own lines of enquiry and investigation. In Reception we operate a planning board system that encourages children to select activities and resources independently.

The classrooms are organised so that a range of resources and equipment is accessible to all children, and the children can identify and access the equipment or activity they need for themselves. This is achieved by clear labelling and careful storage.

Within the final term of the EYFS, we provide a written summary to parents, reporting their progress against the ELG’s and assessment scales. We give a reasonable opportunity for the parents to discuss these judgements with the Reception teachers. 

Learning and Development

“Learning and Development recognises that children develop and learn in different ways and at different rates, and that all areas of learning and development are equally important and interconnected.”  (Statutory Framework for the Early Years Foundation Stage)

The EYFS is made up of six areas of Learning and Development:

· Personal, Social and Emotional Development

· Communication, Language and Literacy

· Problem Solving, Reasoning and Numeracy

· Knowledge and Understanding of the World

· Physical Development

· Creative Development

All of the areas are delivered through planned, purposeful play, with a balance of adult-led (child working with the adult) and child-initiated (child chosen) activities, both indoors and outdoors.   

At Ponteland First School we ensure that the requirements of the EYFS are met through all six areas of learning and development, in order for children to make progress towards the early learning goals, which are the established expectations for most children to reach by the end of the EYFS.

Play 

“Children’s play reflects their wide ranging and varied interests and preoccupations. In their play children learn at their highest level. Play with peers is important for children’s development.”(Statutory Framework for the Early Years Foundation Stage)
At Ponteland First School we recognise that play underpins all learning and development for young children.  Most children play spontaneously although some may need adult support.  It is through play that children develop intellectually, creatively, physically, socially and emotionally.  By providing well planned experiences based on children’s spontaneous play, both indoors and outside we support our children to learn with enjoyment and challenge.  They have the opportunity to think creatively alongside and with other children and adults as well as on their own. They communicate with others as they investigate and solve problems. 

We do not make a distinction between work and play. We support children’s learning through planned play activities, and decide when child-initiated or adult-led play activities would provide the most effective learning opportunities. We believe that it is important for adults to support children’s learning through play, by getting involved in the play themselves.
Play is well planned and gives children opportunities to be actively involved in their learning and to investigate and discover for themselves. It helps them to acquire skills and understanding in a coherent way which is appropriate to their stage of development.

Play brings our curriculum alive and enables children to develop a positive disposition towards learning.       

Active Learning

“Children learn best through physical and mental challenges. Active learning involves other people, objects, ideas and events that engage and involve children for sustained periods.”

Active learning occurs when children are motivated and interested. Children need to have some independence and control over their learning. As children develop their confidence they learn to make decisions. It provides children with a sense of satisfactions as they take ownership of their learning.

Creativity and Critical Thinking

“When children have opportunities to play with ideas in different situations and with a variety of resources, the discover connections and come to new and better understandings and ways of doing things. Adult support in this process enhances their ability to think critically and ask questions.”

Children should be given opportunity to be creative through all areas of learning, not just through the arts. Adults can support children’s thinking and help them to make connections by showing genuine interest, offering encouragement, clarifying ideas and asking open questions. Children can access resources freely and are allowed to move them around the classroom to extend their learning.

Personal, Social and Emotional Development (PSED)

Children are provided with experiences and support to help them develop a positive sense of themselves and of others; respect for others; social skills; and a positive disposition to learn.  Children’s emotional well-being is supported to help them to know themselves and what they can do.  We achieve this in a variety of ways:

· forming warm, caring attachments

· through use of SEAL materials and resources

· establishing constructive relationships with parents, with everyone in the setting/school and with professionals from other agencies

· acting as positive role models and taking account of different needs and expectations

· building children’s confidence to take manageable risks in their play providing support and planning experiences that offer challenges

· giving encouragement and appropriate praise

· planning opportunities for children to play by themselves, in pairs and groups and support the development of independence skills and a positive attitude to learning

· providing time and space for children to concentrate on experiences and to develop their own interests

· establishing opportunities for play and learning acknowledging children’s particular religious beliefs and cultural backgrounds

· provide positive images that challenge children’s thinking and help them to embrace differences in gender, ethnicity, language, religion, culture, additional educational needs and disability.

Communication, Language and Literacy (CLL)

Children’s learning and competence in communicating, speaking and listening, being read to and beginning to read and write is supported and extended.  Children are provided with opportunities and encouragement to use their skills in a range of situations and for a range of purposes, and are supported to develop the confidence and disposition to do so.  We achieve this in a variety of ways:

· supporting children to communicate their thoughts, ideas and feelings and building relationships with adults and each other

· providing daily opportunities to share and enjoy a wide range of fiction and non-fiction books, rhymes, music, songs, stories and poetry

· identifying and responding to particular difficulties in children’s language development at an early stage

· providing positive role models by reading and writing and showing children what can be written and read

· talking with and listening to children to engage them in conversation

· linking language with physical movement in action songs, rhymes, role play and practical experiences, for example, cooking and gardening 

· planning an environment that is rich in signs, symbols, notices, numbers, words, rhymes, books and pictures that takes into account children’s different interests, understandings, home backgrounds and cultures

· showing awareness of and sensitivity to the needs of children learning English as an additional language, using their home language, where possible

· providing time and relaxed opportunities for children to develop spoken language through sustained conversations between adults and children, both in one to one and in small groups and between children themselves.

Problem Solving, Reasoning and Numeracy (PSRN)

Children are supported to develop their understanding of problem solving, reasoning and numeracy in a broad range of contexts in which they explore, enjoy, learn, practise and talk about their developing understanding.  They are provided with opportunities to practise and extend their skills in these areas and to gain confidence and competence in their use.  We achieve this in a variety of ways:

· developing mathematical understanding through all children’s early experiences including songs, stories, games and imaginative play

· encouraging and valuing children’s exploration of real life problems

· using mathematics as an integral part of daily experiences, modelling and encouraging child participation

· providing time, space, resources and encouragement to discover new words and mathematical ideas.

Knowledge and Understanding of the World (KUW)

Children are supported to develop the knowledge, skills and understanding that help them to make sense of the world.  Their learning is supported by offering opportunities to use a range of tools safely; encounter creatures, people, plants and objects in their natural environments and in real-life situations; undertaking practical “experiments”; and work with a range of materials.  We achieve this in a variety of ways:

· creating a stimulating environment that offers a range of experiences to encourage children’s curiosity and interest

· making effective use of outdoors, including the local neighbourhood

· inviting families and carers to share their experiences of the wider world

· using correct terms / vocabulary and asking open ended questions

· planned opportunities are based on first hand experiences that encourage exploration, experimentation, observation, problem solving, prediction, critical thinking, decision making and discussion

· encouraging children to talk about and reflect upon their experiences 

· supporting children’s use of ICT.

Physical Development (PD)

The physical development of babies and young children is encouraged through the provision of opportunities for them to be active and interactive and to improve their skills of co-ordination, control, manipulation and movement.  They are encouraged and supported to use all of their senses to learn about the world around them and to make connections between new information and what they already know.  Children are supported to develop an understanding of the importance of physical activity and making healthy choices in relation to food and lifestyle.  We achieve this in a variety of ways:

· valuing children’s natural and spontaneous movements, through which they are finding out about their bodies and motivating them to be active

· providing a range of equipment and resources that are challenging and interesting and can be used in a variety of ways to support the development of specific skills

· introducing vocabulary to children alongside their actions

· supporting children to understand about good health, for example, use of sunscreens, sleeping, hygiene, eating and exercise

· providing space and time for children to engage in energetic play, to set their own challenges, persist and practice

· providing opportunities to take controlled risks, e.g.: climbing higher than they have previously in order to develop their physical skills

Creative Development (CD)

Children’s creativity is extended with practitioner support to develop their curiosity, exploration and play.  Children are provided with opportunities to explore and share their thoughts, ideas and feelings, for example, through a variety of art, music, movement, dance, imaginative and role-play experiences, mathematics and design and technology.  We achieve this in a variety of ways:

· valuing what children can do and children’s own ideas

· providing a stimulating environment where creativity, originality and expressiveness are valued

· allowing time for children to explore and express their ideas in a variety of ways

At Ponteland First School we believe these six areas are equally important and depend on each other to support a rounded approach to child development. We aim to deliver all of the areas through planned, purposeful play, with a balance of adult led and child-initiated activities.

Roles and Responsibilities

Staffing

 The role of the adult in early years is of paramount importance. Young children are dependent upon adults to help them make sense of the world in which they live. Adults are the richest resource in the Early Years classroom and are the best facilitators of structured play.

· The Early Years team has a clear understanding of how children develop and learn and recognise the value of developing partnerships with other members of staff and parents. Early Years staff have a great respect for the skills, expertise and knowledge of other team members and recognise the valuable contribution of other agents involved in the partnership.

· Adults in Early Years classrooms work together as a team under the leadership of the teacher. The HLTA / Child Care Assistants work in partnership with the teacher and are an invaluable addition to the team. Regular voluntary support from parents and other members of the community is used in the classroom. This is a valued resource and fosters good relationships between home and school. 

· We maintain an adult/child ratio of 1-13 in Nursery and 1-15 within the Reception classes. Teachers liaise with the teaching assistants, regularly involving them in planning, preparation and assessment.

· At Ponteland First School we are always aiming to improve our teaching skills, knowledge and understanding and so all practitioners are encouraged to participate in local authority courses, in-service and local support group training. Practitioners also conduct and attend in-house training and disseminate new initiatives, ideas and teaching methods to colleagues.

Role of the Foundation Stage Manager.
· To liaise with Key Stage 1 Manager, Deputy Head and Head teacher.

· To give advice, guidance and support to colleagues.

· To organise and deliver Inset to colleagues and governors concerning developments in the Early Years.

· To ensure that colleagues are given opportunities to attend courses and meetings and visit other schools so that they are able to keep up to date with current practice and issues.

· To attend relevant courses and conferences, giving feedback to colleagues and parents as appropriate.

· To monitor teaching and learning across the Foundation Stage.

· To analyse the EYFS Profile data in conjunction with the assessment co-ordinator and the Head teacher.

Quality Improvement

The Early Years staff  meet regularly to discuss planning, organisation, resources, assessment, transition, liaison, inset, courses and current issues.

We have established a strong bond with our feeder playgroups and childminders.

We have established a local support group with members of the Ponteland Early Years Partnership and hold termly meetings to exchange views, advice and information and to organise special events for children.

We attend LEA Early Years Support Group meetings organised by Early Years Advisory staff to discuss current issues and ways to improve and develop good practice.

Staff  attend whole school Inset and are involved in whole school planning, policy and decision making. 

In order to keep up to date, broaden our understanding and learn new skills, all practitioners receive regular training both in house and organised by the LEA.  The identification of training needs of all adults is part of an on-going process.  

Monitoring and Review 

It is the responsibility of the EYFS manager  to understand and adhere to the principles stated in this policy.  The Headteacher will monitor implementation of this policy as part of the whole school monitoring schedule.

There is a named Governor responsible for the EYFS.  This Governor will meet with the EYFS manager on a regular basis to discuss practice in the EYFS and feedback to the Governing Body.

This policy agreed on…………………………………………………………………

                              By…………………………………………………………………

Will be reviewed on …………………………………………………………………..
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